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outcomes for their program, and 88 percent are aware of the learning outcomes for their courses 
(ST1A-28, pp.15,20-21, #23f, 32c, 32d). 

Standard II.A.4.  
If the institution offers pre-collegiate level curriculum, it distinguishes that curriculum from 
college level curriculum and directly supports students in learning the knowledge and skills 
necessary to advance to and succeed in college level curriculum. 

Evidence of Meeting the Standard: 

• The College offers pre-collegiate curriculum through English/ESL, Learning Skills,
Math, and Workforce (ST2A-64)

• The College offers community education through a Community Services program
(ST1A-16, p.165)

Analysis and Evaluation: 

The College offers a number of courses, both credit and noncredit, that are below the level of 
curriculum that satisfies requirements for either degrees or transfer. These include all community 
service courses, noncredit and learning skills courses, Math 105, Math 112, Math 100, English 
67, English 20, English 97, and ESL levels 2-5. 

The English/ESL, Learning Skills, Math, Workforce, and Community Services programs are 
evaluated annually through program review, and all pre-collegiate courses offered by those units 
are assessed and evaluated through the learning outcomes assessment process. The counseling 
office provides separate information on how pre-collegiate courses lead to collegiate courses. 
Students develop an educational plan based on assessment scores in math and English. As part of 
orientation and educational plan development, students are given information about pathways 
from pre-collegiate courses to collegiate courses (ST1C-36, pp.4-6). A majority of students agree 
that they are able to follow the recommended list of courses in their educational plan (ST1A-28, 
p.11, #20). This relatively low number, however, suggests that the College can take additional
steps to inform students about program pathways. 

English and ESL. Consistent with the high concentration of immigrant and nonnative English-
speaking residents in its immediate service area, the College offers credit-level education in 
the English as a Second Language discipline. The credit ESL program provides a direct pathway 
for these students to attain a college education. The number of credit ESL course sections offered 
each semester depends on student demand. Both developmental English and credit ESL courses 
offer multi-level curriculum tracks, culminating in the transfer-level English course, English 101. 
The ESL program curriculum exit skills are directly tied to the entry skills in both English 101 
and the English writing course one level below transfer. After initial placement, the department 
offers clear processes for students to challenge their placement and to transfer, when eligible, 
within or between tracks. The department supports first-day diagnostic tests in individual courses 
to best determine final student placement. The majority of incoming students assess into English 
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28 (with the co-requisite tutorial English 67), which is one course level below freshman 
composition.  

Learning Skills. In 2014, the College completed a viability study on the Learning Skills 
program (ST2A-16). The committee recommended that Learning Skills revise its mission to 
focus primarily on basic skills English language and mathematics remediation, and that the 
College create clear and straightforward prerequisite pathways from basic skills to college level 
English/ESL and mathematics with the goal of improving the output of degrees, certificates, and 
transfers. The Learning Skills department subsequently revised its mission to align with the 
College mission. The new department mission is to provide “instructional assistance in 
individual and group settings in reading, English fundamentals, vocabulary, writing, study skills, 
basic mathematics, and elementary algebra by supporting direct pathways into the English and 
Math Departments’ sequences of courses.” The Department revised its course outlines and 
redesigned its course pathways into English and mathematics. The revision included eliminating 
duplicate sections, archiving courses that do not support the pathways, adding sections to 
simplify transitions within the sequence, and adjusting English/Reading TABE placement scores. 
Moving forward, the department will review data, including pre- and post-tests of Learning 
Skills students and the results of assessment/entry exams into the English and mathematics 
pathways, with the goal of improving the courses and pathways. (ST2A-17) 

Mathematics 105. Math 105 (Arithmetic) was introduced into the curriculum to address a 
recognized need for remedial math instruction. Almost 30 percent of incoming new students are 
placed into this course. A three-year study revealed that less than three percent of all students 
who placed into Math 105 completed a degree or transferred. In response, in 2013, the College 
added a mandatory three-hour per week problem-solving session, added additional computer 
laboratory support, and began offering alternate Learning Skills and basic skills courses. Success 
rates have since increased. Math 105 has been assessed twice, with action plans created and 
implemented (ST2A-18; ST2A-19). 

Workforce 
• Noncredit. Consistent with the high concentration of immigrant and nonnative English-

speaking residents in its immediate service area, the noncredit program includes an
English Literacy Program and Citizenship Center to help students prepare and pass the
citizenship exam. Additionally, the noncredit program offers open-entry pre-collegiate
courses in the disciplines of English as a Second Language (ESL), ESL Civics, and Basic
Skills Mathematics and English. All courses are approved through the College’s
curriculum process and include learning outcomes. Through the College’s participation in
the Workforce Innovation and Opportunity Act: Adult Education Family Literacy Act,
students who are enrolled in noncredit courses participate in CASAS pre-and post-
assessments. Individual student reports are used to track student progress, pinpoint skill-
sets that need special attention, and inform the development of educational plans for
noncredit students. The noncredit program uses aggregate data from CASAS
assessments, SLO assessments, and input from credit faculty to inform curriculum
updates. Noncredit students are informed of the noncredit to credit pathways during
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orientation sessions, during counseling and advisement appointments, and during in-class 
presentations by program staff and faculty members. (ST2A-82; ST2A-83; ST2A-84) 

• Contract Education. The Gateway to College developmental and pre-collegiate program
is part of a contract between the College and several high schools, and is part of the 
Gateway to College National Network collaborative partnership. Students matriculate in 
the same way as traditional students, and resource specialists and counselors help the 
students to declare a major and complete an educational plan once they complete their 
high school degree. The program has a strategic plan and provides quarterly reports to the 
Gateway to College National Network (ST2A-85). The College offers contract education 
courses as part of the Child Development Korean American Children and Parent Services 
Organization and Child Development LA Universal Pre-School Partnership. (ST2A-4a; 
ST2A-4b) 

Community Services. The College offers community service classes based on demand in the 
service area (ST2A-63) and auxiliary support needs for credit and non-credit programs and 
student support services. Program outcomes, instructors, and course content are evaluated by 
students (ST2A-20). The Intensive English Program, which is part of the International Student 
Program with courses offered through the Community Services Program, is a one-year, not-for-
credit program that includes four levels of ESL. Each primary semester, student files from the 
Intensive English Program are reviewed for course completion and success. Based upon this 
review, over the past seven years a majority of international students (75-80 percent) who 
complete the Intensive English Program transfer into credit programs and become matriculated 
students at the College. 

Distance Education. The College does not offer developmental, pre-collegiate, continuing, or 
community education programs in DE mode, nor does it offer short-term training, international 
student, or contract education programs in DE mode. 

Quality Focus Essay Plan. By 2017, the College will complete a review of its pre-collegiate 
level curriculum towards the acceleration of student completion of pre-collegiate courses. 
(Supports action project objective 2.3.) 

Standard II.A.5.  
The institution’s degrees and programs follow practices common to American higher education, 
including appropriate length, breadth, depth, rigor, course sequencing, time to completion, and 
synthesis of learning. The institution ensures that minimum degree requirements are 60 semester 
credits or equivalent at the associate level, and 120 credits or equivalent at the baccalaureate 
level. 

Evidence of Meeting the Standard: 

Appropriateness of degrees and programs 
• All degrees and certificates have an identified course sequence, and all AA degrees are

60 units or over. The College does not offer baccalaureate degrees (ST1A-15, pp.32-33) 
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Two of the projects selected for the Quality Focus Essay—Strengthening the Transfer Culture 

and Streamlining the Basic Skills Math Pathway—will incorporate the assessment of course and 

program learning outcomes to measure their effectiveness.   

The College recognizes that closing the loop on CLOs and PLOs needs to be a continuing 

process and has identified this endeavor as a formal action plan.    The College will build on the 

substantial progress to date. Faculty leaders from the Academic Senate, administrators, and the 

Learning Assessment team, are evaluating the effectiveness of current policy and practices with 

the goal of moving toward fostering a culture that embraces the value of outcome assessment in 

course and program improvement.  

392 LACCD & AFT Agreement 2014-2017 Appendix L page 261; BR 6703.10 
393 Senate policy – Clarifying Approval and Implementation of Student Learning Outcomes 
394 Technical Review Verification Process 
395 Find your CLOs 
396 College Policy on SLO sustainability  
397 Student Survey, Q. 23H 
398 CLO Progress Validation Chart  
399 Find your course learning outcome see: ESL, RT, Spanish, Comm Studies, Art and Auto Tech   
400 Program of Study Declaration Form 
401 Catalog p. 89 
402 Program Learning Outcome  
403 Business Management TracDat PLO Report; Psychology TracDat PLO Report; Philosophy PLO report; Chemistry 
PLO report 
404 PLO Progress Validation Chart  
405 2014 Student Survey 
406 SLO Sustainability Policy 
407 BR 6703.10  
408 LACCD & AFT Agreement  p.189 
409 Syllabus Centralized Repository 

II.A.4
If the institution offers pre-collegiate level curriculum, it distinguishes that curriculum 

from college level curriculum and directly supports students in learning the knowledge and 

skills necessary to advance to and succeed in college level curriculum. 

Evidence 

At ELAC, more than half the entering students assess into pre-collegiate English or math 

courses.  As a result, they have a long pathway to follow in order to earn an associate degree or 

transfer.  The support given to these students, both inside and outside the classroom, is critical to 

their long-term success.     

The pathway for ELAC distinguishes pre-collegiate level curriculum from college level through 

coordination with the State Chancellor’s office. At ELAC, pre-collegiate courses, which are 

defined by the State Chancellor’s Office Data Element Dictionary,410 include: 

http://www.aft1521.org/docs/Faculty%20Contract%202014-2017.pdf
http://www.laccd.edu/Board/Documents/BoardRules/Ch.%20VI%20-%20Article%20VII.docx
http://www.elac.edu/facultyStaff/committees/acadsenate/doc/policies/ClarifyingWhoApprovesSLOSenatePolicy.pdf
http://elac.edu/academics/programs/slo/doc/TechReviewProcess_withCurriculum_5-15-14.pdf
http://elac.edu/academics/programs/slo/clo.htm
http://www.elac.edu/facultyStaff/committees/acadsenate/doc/policies/PolicyOnSLO_Sustainability.pdf
Doc/StandardII/B/EV430Fall%202014%20Student%20Survey%20%20.pdf
file:///F:/Doc/StandardII/A/CLO%20Progress%20Validation%20Chart.pdf
http://elac.edu/academics/programs/slo/clo.htm
http://elac.edu/academics/programs/slo/doc/Program_of_Study_Declaration_Form.pdf
file:///F:/Doc/General/ELAC_2015-2016_General_Catalog.pdf%2392
https://www.elac.edu/academics/programs/slo/plo.htm
https://www.elac.edu/academics/programs/slo/plo.htm
https://www.elac.edu/academics/programs/slo/plo.htm
Doc/StandardII/A/PLO%20Progress%20Validation%20Chart.pdf
Doc/StandardII/B/EV430Fall%202014%20Student%20Survey%20%20.pdf
http://elac.edu/facultyStaff/committees/acadsenate/doc/policies/PolicyOnSLO_Sustainability.pdf
http://laccd.edu/Board/Documents/BoardRules/Ch.%20VI%20-%20Article%20VII.docx
http://www.aft1521.org/2014-2017%20contract.pdf
Doc/StandardII/A/Syllabus%20Centralized%20Repository.pdf
Doc/StandardII/A/cb08.pdf
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 All noncredit classes except Citizenship and Vocational Education classes

 English Department: Reading 20; Learning Skills 16; English 21, 33, and 96

 Math Department: Math 102, 103, 105, 110, and 112

These courses are listed in the catalog as noncredit or non-degree applicable (NDA).411  

Between summer 2013 and fall 2015, 57 percent of ELAC students taking an assessment test 

placed into one of these basic skills math classes and 47 percent of students (excluding ESL 

placements) placed into one of these basic skills English classes.412   

Data compiled by the Office of Institutional Effectiveness and Advancement (OIEA) for the 

current Educational Master Plan413 indicated that 7 percent or fewer of students initially enrolling 

in the two lowest levels of pre-collegiate math (Math 105 or 110/112) and English classes 

(Reading 20 or English 21), were able to complete a degree, certificate, or transfer program 

within three years.  The statewide Student Success Scorecard report indicates that 38 percent of 

ELAC students enrolled in a pre-transfer math class completed a transfer level class in math 

within six years and 42 percent of ELAC English students achieved the same measure, compared 

to 31 percent and 43 percent statewide.   

ELAC supports students in advancing to and succeeding in college level curriculum through 

developing strategies for academic success.  Students in pre-collegiate English and Math courses 

receive tutoring assistance through the Learning Assistance Center,414 the Math Lab,415 and the 

Writing Center.416 All three centers have demonstrated that students who attend tutoring sessions 

regularly earn higher grades.417  In 2014-15, the Writing Center redesigned its approach to 

tutoring students to allow it to serve more students.418 By spring 2016, the Writing Center and 

Learning Assistance Center will move to the new Language Arts and Humanities building with 

added space for serving students.  The Math Lab is scheduled to move into larger space in 2017.  

In addition, the First Year Experience program specifically targets students placing into the pre-

collegiate English and math courses, and provides additional counseling and tutoring support for 

the students.  Initial results from the first two years of the program have shown that its students 

are more likely than other first-time students to complete English 101 and Math 125 in their first 

year.419 Due to limitations on budget and space, this program serves fewer than 20 percent of 

first-year students.  Expansion of the program will be done incrementally due to its resource 

requirements. 

The Math and English departments have taken steps to improve students’ outcomes in these 

classes.  The English department began the process of streamlining and realigning the curriculum 

leading up to the transfer-level course in 2014420 in order to facilitate student progress through 

the pre-collegiate classes. Preliminary analyses of student outcomes comparing the student 

success and retention rates in the English classes have been run and are being reviewed by the 

English department chair and faculty.  The Math department offers accelerated classes (lasting 8 

weeks rather than 16 weeks) that allow students to enroll in and complete two courses in one 

Doc/General/ELAC_2015-2016_General_Catalog.pdf#page=211
Doc/CollegeMasterPlan/edmasterplan_2012-18_FINAL.pdf#page=21
Doc/StandardII/A/edmasterplan_2012-18_FINAL.pdf#page=13
Doc/StandardII/A/EVLearningCenter.pdf
Doc/StandardII/A/EV_MathLabWebsite.pdf
Doc/StandardII/A/elacwritingcenter.pdf
Doc/StandardI/A/Annual%20Update%20Plans%20and%20Program%20Review%20SelfEn25.pdf
Doc/StandardII/A/Guided%20Practice%20Tutoring%20Structure.docx
Doc/StandardII/D/2013%20-%202014%20FYC%20Data%20Summary.pdf
Doc/StandardII/A/Reading%20and%20English%20Course%20Alignment%20Skill%20Sets.pdf
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semester and provides supplemental instruction for students in the STEM and First Year 

Experience programs. The math strategies have proven effective in increasing success and 

persistence rates for the students participating in these programs.421  

The Noncredit department offers a range of math, English, and ESL classes designed to provide 

students with foundational knowledge and skills in these areas in a low-pressure environment.  

Students do not receive grades and may repeat the classes as often as they deem necessary.422  

Two part-time counselors were recently hired specifically to work with noncredit students and 

advise them about appropriate courses to take based on their assessment test results and goals, 

the availability of support services across the campus, and their potential to move from noncredit 

to credit courses.  During 2014 and 2015, the noncredit faculty have begun meeting with the 

English faculty to explore pathways for students. Similar discussions are planned for math in 

2015-16.  In 2016, the Noncredit department will be moving into the new Language Arts and 

Humanities building, which will provide students with state-of-the-art technology and easier 

access to many other support services.   

Analysis and Evaluation 

The College meets the Standard. 

College documents and practices clearly distinguish developmental and noncredit classes from 

collegiate ones.  In addition, the College has in place a range of student support services and 

academic programs to directly support basic skills students in learning.   

Although ELAC students are at or above the statewide Student Success Scorecard results for 

progress in developmental courses, the institution recognizes the need to support students placing 

at the lowest levels of English and math.  These students face tremendous challenges in 

completing awards and transfer requirements.  Therefore, the College has prioritized the progress 

of students through the basic skills math sequence as one of the QFE projects. 

410 Data Element Dictionary 
411 2015-2016 General Catalog p. 208, 232, 284 
412 Educational Master Plan p. 10  
413 Educational Master Plan (p. 8) 
414 Learning Assistance Center 
415 Math Lab 
416  Writing Center 
417  Annual Update Plans 
418  Guided Practice Tutoring  
419  2013-14 FYE Outcomes reports 
420  Reading and English Skills Alignment Matrix 
421 Impact of SI Spring 2015 in STEM ; STEM Summer Academy Outcomes 
422 Catalog p. 284 

Doc/StandardII/A/Impact%20of%20SI%20Spring%202015.pdf
Doc/General/ELAC_2015-2016_General_Catalog.pdf#page=287
http://extranet.cccco.edu/Portals/1/TRIS/MIS/Left_Nav/DED/Data_Elements/CB/cb08.pdf
http://www.elac.edu/academics/catalog/index.htm
https://elac.edu/facultyStaff/oie/planning/doc/Strat%20Plan_Short%20Ver_FINAL.pdf
http://elac.edu/facultyStaff/oie/planning/doc/edmasterplan_2012-18_FINAL.pdf
https://www.elac.edu/currentstudents/academicsupport/learningassistancecenter.htm
https://www.elac.edu/academics/departments/math/mathlab/about.htm
http://elacwritingcenter.org/
http://elac.edu/facultyStaff/oie/annualupdates2015.htm
Doc/StandardII/A/Guided%20Practice%20Tutoring%20Structure.docx
Doc/StandardII/D/2013%20-%202014%20FYC%20Data%20Summary.pdf
Doc/StandardII/A/Reading%20and%20English%20Course%20Alignment%20Skill%20Sets.pdf
Doc/StandardII/A/Impact%20of%20SI%20Spring%202015.pdf
Doc/StandardII/A/STEM%20Summer%20Academy%20Assessment%20Summaries.pdf
http://www.elac.edu/academics/catalog/index.htm
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http://www.lahc.edu/slo/institutionalassessment/islo.html
http://www.lahc.edu/facultystaff/crt/index.html
https://effectiveness.lahc.edu/cpc/haps/SitePages/Home.aspx
Evidence/Standard.II/II.A/II.A.04/English%20ESL%20Coarse%20Sequence.pdf
Evidence/Standard.II/II.A/II.A.04/math%20course%20sequence.pdf
https://www.lahc.edu/classes/Catalog_2014-2016_4web122314.pdf
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Evidence/Standard.II/II.A/II.A.04/English%20ESL%20Coarse%20Sequence.pdf
Evidence/Standard.II/II.A/II.A.04/English%20ESL%20Coarse%20Sequence.pdf
Evidence/Standard.II/II.A/II.A.04/math%20course%20sequence.pdf
https://www.lahc.edu/classes/Catalog_2014-2016_4web122314.pdf
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II.A.4
If the institution offers pre-collegiate level curriculum, it distinguishes that curriculum 
from college level curriculum and directly supports students in learning the knowledge 
and skills necessary to advance to and succeed in college level curriculum. 

Evidence of Meeting the Standard:
• The College offers pre-collegiate level curriculum in developmental communication,

ESL, and mathematics (II.A.4-1).
• The College clearly distinguishes its pre-collegiate curriculum from college level

offerings in its reports to the State Chancellor’s Office, the curriculum* approval
process, and its assessment tools and methodologies (II.A.4-2 through II.A.4-5).

• Skills necessary to succeed in college are imparted to students by a variety of means,
including but not limited to dedicated or embedded tutoring services in pre-collegiate
subjects. Tutoring services are available online, in the Learning Resource Center
(LRC) and the Math Tutoring Center (II.A.4-6),(II.A.4-7). In fall 2015, the College
began its work on establishing pathways from noncredit to credit courses in ESL.
The mathematics department has also developed new courses in a variety of formats
to facilitate students’ transition to college-level coursework.  Large posters of the
mathematics sequence (and the various pathways to success) are accessible to students
and aid them in the selection of courses (II.A.4-8).

Analysis and Evaluation:

To serve its large population of students in need of basic skills remediation, the College offers a 
variety of pre-collegiate courses in several disciplines such as English, mathematics, developmental 
communications, ESL, and GED preparation. During 2013-14 over 81 percent of students who took 
the assessment test during this time period were placed into lower-level English, English as a Second 
Language (ESL), or developmental communications courses.  An even higher percentage of students 
taking the Math Placement test, approximately 89 percent, placed in pre-collegiate mathematics.  

The College clearly distinguishes pre-collegiate preparation from collegiate level, degree applicable 
and/or transferable coursework in its catalog and schedule of classes.  To measure the effectiveness 
of these courses in improving student success, the College uses various indicators and regularly 
tracks student success and grade distribution per subject and course level (II.A.4-9).   

In August 2015, the College contracted with Link-Systems International to supplement 
its tutoring services with online support in a variety of topics, including developmental 
mathematics, ESL, and writing.  

The mathematics, English and developmental communication departments offer pathways from 
pre-collegiate to college level coursework.  Transition charts are printed in the College catalog, 
available online, and posted around campus.   In fall 2015, the College began its work, with the 
support of two academic deans, on establishing pathways from noncredit ESL to credit ESL.  

Los Angeles Mission College meets this standard.

Los Angeles Mission College 
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LIST OF EVIDENCE
II.A.4-1  See II.A.1-8 through II.A.1-10
II.A.4-2  OIE Scorecard Website
II.A.4-3  Curriculum Approval Process Website
II.A.4-4  Assessment Website
II.A.4-5  Screenshot of COR, section 5
II.A.4-6  LRC Website
II.A.4-7  Math Tutoring Center Website
II.A.4-8     Math Sequence Poster Online
II.A.4-9  College Grade Distribution Website

II.A.5
The institution’s degrees and programs follow practices common to American higher 
education, including appropriate length, breadth, depth, rigor, course sequencing, time 
to completion, and synthesis of learning. The institution ensures that minimum degree 
requirements are 60 semester credits or equivalent at the associate level, and 120 credits 
or equivalent at the bachelor level.  (ER12)

Evidence of meeting the Standard:
• The College regularly ensures that degrees and programs follow practices common to

American higher education:
 ◦ Courses and units are based on the Carnegie hour and consistent with their
counterparts in comparable institutions (II.A.5-1),(II.A.5-2). 

 ◦ Articulation agreements with various institutions attest to the College’s congruence
with common practices in higher education (II.A.5-3).

 ◦ CORs* are monitored by the Curriculum* Committee and approved by the State
Chancellor’s Office. Course sequencing and prerequisites are established by 
discipline faculty and overseen by the Curriculum* Committee (II.A.5-4). 

 ◦ Information pertaining to various programs, degrees, and certificates is updated
annually in the College catalog (II.A.5-5)

 ◦ The Office of Admissions and Records verifies all candidates’ completion of criteria
for degrees and certificates (II.A.5-6). 

 ◦ To facilitate students’ timely completion of certificates and degrees, many departments
make suggested sample course sequences available to students. Furthermore, all 
courses within a program are scheduled in accordance with the Strategic Enrollment 
Plan and heed a two-year scheduling practice (II.A.5-7), (II.A.5-8). 

• Minimum degree requirements are clearly established in the College catalog.  All
associate degrees, including the TMC degrees, necessitate the completion of 60
semester units in accordance with various majors requirements (II.A.5-9).

Analysis and Evaluation:

Internal evidence of instructional quality is based upon retention and persistence rates, grade 
distributions, and completion rates of courses, degrees, transfer requirements, certificates of 
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Evidence available in the two outcomes databases shows that course 
SLOs are regularly assessed and analyzed.  Evidence shows that the 

College had started a cycle of regular assessment of PLOs for degree and 
certificate programs, including the general education programs.  

However, a series of internal factors interrupted the process of the GELO 
assessment.  Changes in the leadership in academic affairs, the Office of 

Institutional Effectiveness (formerly Research), and faculty outcomes 
coordinator, coupled with the transitioning from the SLO coaches model 

to the College Outcomes Committee structure, negatively impacted the 
GELO assessment process.  Additionally, in spring 2014, the College’s 

Strategic Master Plan 2013-2017 (II.A.38) was approved by the 
governing board, which began the implementation of the Integrated 

Planning Calendar 2013-2026 (II.A.7).  This resulted in shifting from a 
six-year planning cycle to a four-year planning cycle.  This modification 

affected all the College’s planning processes, including the outcomes 

assessments cycle.  The College will be addressing the realignment of the 
PLO/GELO assessment cycle as part of an Action Project of the Quality 

Focus Essay.  The College will consider the following as part of the Action 
Project: 

 Identify responsible functions/personnel for completing all

assessment-related activities, in particular, responsibility for the
GELO assessment;

 Align all outcomes assessment with four-year cycle of the
integrated planning and resource allocation cycle;

 Create and implement a process to update course-level and
program-level learning outcomes within eLumen;

 Review and revise outcomes, as needed, to include deeper analysis
of outcomes assessment report through the annual planning

process; and

 Review, revise, and implement processes and procedures to ensure
the sustainability of the assessment cycle.

Standard II.A.4 

If the institution offers pre-collegiate level curriculum, it distinguishes 
that curriculum from college level curriculum and directly supports 

students in learning the knowledge and skills necessary to advance to and 
succeed in college level curriculum. 

Evidence of Meeting the Standard 

Pierce College distinguishes its pre-collegiate level curriculum in the 

course outline of record and in the general catalog.  Pre-collegiate level 

file:///C:/ISER2016/Evidence/191.pdf
file:///C:/ISER2016/Evidence/1981.pdf
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curricula are offered in English, English as a Second Language (ESL), 

Mathematics, Learning Foundations, and Learning Skills.  Pre-collegiate 
courses are noted in the general catalog and schedule of classes as non-

degree applicable (NDA [II.A.39 and II.A.40]).  These courses prepare 
students for college level curriculum.  Course sequence charts in English, 

ESL, and Math show students the path to college-level courses (II.A.41).  

The College provides support services to students enrolled in pre-
collegiate level courses.  The Center for Academic Success (CAS) is 

dedicated to empowering students to achieve academic success.  
Students can get assistance in many subjects, in particular, English, ESL, 

and Math (II.A.42).  The CAS in collaboration with PierceOnLine offers 
writing assistance through the Online Writing Lab (OWL [II.A.43]).  

Learning communities are available in the Math department, including 
Pre-algebra Immersion (PI), Algebra Success at Pierce (ASAP), and 

Statway (II.A.44, II.A.45, and II.A.46).  These learning communities 

provide additional support to students or create an accelerated pathway 
to transfer-level Math.  Other learning communities designed to support 

students to advance to and succeed in college-level courses are Summer 
Bridge and Accelerated ESL Program (II.A.47 and II.A.48).  These 

learning communities are discussed within each department and the 
Student Success Committee (II.A.49). 

Analysis and Evaluation 

The College is dedicated to meeting the diverse educational needs of its 

students.  To assist students, who are not fully prepared for college-level 
coursework, pre-collegiate courses in English, ESL and mathematics are 

offered to improve their skills and abilities.  Support services are offered 
through the Center for Academic Success to help students succeed.  

Various learning communities are in place to help students reach college-

level course work, some through accelerated pathways. 

Standard II.A.5 
The institution’s degrees and programs follow practices common to 

American higher education, including appropriate length, breadth, depth, 
rigor, course sequencing, time to completion, and synthesis of learning.  

The institution ensures that minimum degree requirements are 60 
semester credits or equivalent at the associate level, and 120 credits or 

equivalent at the baccalaureate level. (ER 12) 
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II.A.4. If the institution offers pre-collegiate level curriculum, it distinguishes that
curriculum from college level curriculum and directly supports students in learning the 
knowledge and skills necessary to advance to and succeed in college level curriculum. 

Evidence of Meeting the Standard 

Distinguishes Pre-Collegiate Level Curriculum 

LASC distinguishes pre-collegiate level curriculum from college level curriculum. 

• Los Angeles Southwest College distinguishes its pre-collegiate level curriculum in
the Course Outline of Record (COR) and in the college catalog (II.A.4-1: Example of
a Course Outline of Record; II.A.4-2: College catalog).

• The College offers basic skills courses in math and English, both credit and non-
credit. Additionally, the College offers English as a Second Language (ESL) courses,
tutoring courses, learning skills courses, and various non-credit courses through the
Bridges to Success Program to support student learning and provide a pathway for
students to advance to and succeed in college-level curriculum (II.A.4-3: Bridges to
Success Program Flyer).

Directly Supports Students 

The College directly supports students in learning the knowledge and skills necessary to 
advance to and succeed in college level curriculum.  

• The College directly supports students in learning the knowledge and skills necessary
to advance to and succeed in college level curriculum through the Student Success
Center, which offers supplemental instruction, online workshops, tutoring, and pre-
assessment preparation for math and English and the Basic Skills Initiative (II.A.4-4:
Student Success Center page screen shot of services offered; II.A.4-5: 2015-2016
Basic Skills Plan).

Analysis and Evaluation 

Los Angeles Southwest College offers pre-college courses that fall under the Basic Skills 
designation. These courses are offered as credit and non-credit courses and range from math, 
English, ESL, and tutoring and can be found in the college catalog. The College directly 
supports students in gaining the knowledge and skills necessary to matriculate from non-
credit to credit courses and from pre-collegiate and basic skills level courses to degree 
applicable and transfer courses.  

Conclusion 

The College meets the Standard. 
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Evidence 

II.A.4-1: Example of a Course Outline of Record
II.A.4-2: College catalog
II.A.4-3: Bridges to Success Flyer
II.A.4-4: Student Success Center page screen shot of services offered
II.A.4-5: 2015-2016 Basic Skills Plan

II.A.5. The institution’s degrees and programs follow practices common to American
higher education, including appropriate length, breadth, depth, rigor, course 
sequencing, time to completion, and synthesis of learning. The institution ensures that 
minimum degree requirements are 60 semester credits or equivalent at the associate 
level, and 120 credits or equivalent at the baccalaureate level. (ER 12) 

Evidence of Meeting the Standard 

Degrees and Practices Common to American Higher Education 

The College’s degrees and programs follow practices common to American higher education, 
and these practices are addressed in Administrative Regulations E-64, E-65, Board Rule 
6201, and the College Catalog. 

• Administrative Regulation 64 speaks to procedures for development and approval of
new educational programs and options, specifically, program planning and
development, program criteria, appropriateness to the mission, need, quality,
feasibility, and compliance (II.A.5-1: Regulation 64 - Development and Approval of
New Educational Programs and Options).

• Administrative Regulation 65 speaks to curriculum development and approval:
standards and procedures, specifically, local and District curriculum development,
procedures, and listing of courses (II.A.5-2: Administrative Regulation 65 -
Curriculum Development and Approval: Standards and Procedures).

Ensures Minimum Degree Requirements 

LASC ensures that minimum degree requirements are 60 semester credits or equivalent at the 
associate degree level. 

• Board Rule 6200 speaks to the requirements to achieve an Associate Degree,
specifically, the unit requirement of 60 minimum units of course credit to achieve an
associate degree; the scholarship requirement of achieving a grade of “C’ or better, in
all work attempted in the degree or major; the competence requirement of “C’ or
better for the math and English courses required for graduation; the degree and
certificate requirement for students to have completed at least 12 units in residency at
the college that the degree is to be conferred; the general education requirement; the
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with current copies of the course outline of record, including SLOs, for syllabi development. Program 
coordinators, department chairs, and/or division administrators review syllabi to ensure inclusion of 
course SLOs. 

While the College engages in ongoing dialogue on outcomes assessment at all levels—department, 
division, program, and course—the College recognizes that dialogue needs to be more robust to ensure 
consistent levels of assessment in all programs. Mitigating this issue is a priority for the institution, 
therefore this gap is being addressed in the Quality Focus Essay, Action Project 2. 

II.A.3. Evidence

II.A.3-1 Screenshot SLO/PLO Website
II.A-3-2 LATTC Assessment Guidelines
II.A-3-3 Sample ECD 
II.A.3-4 Board Rule 6703 
II.A.3-5 Faculty Evaluation Form
II.A.3-6 LATTC Assessment Webpage Screenshot
II.A.3-7 LATTC Catalog
II.A.3-8 Strategic and Educational Master Plan 2012-2017

II.A.4. If the institution offers pre-collegiate level curriculum, it distinguishes that curriculum
from college level curriculum and directly supports students in learning the knowledge and skills 
necessary to advance to and succeed in college level curriculum. 

Evidence of Meeting the Standard 

Los Angeles Trade-Technical College (LATTC) offers 22 pre-collegiate level courses distinguished by 
the subjects: Basic Skills or Learning Skills. The sequences of Basic Skills courses in English and 
mathematics are diagrammed in the College Catalog (II.A.4-1). Academic Connections directly supports 
the pre-collegiate courses through tutoring, skills assessment, and English and mathematics refresher 
courses and workshops. To support students in learning skills and knowledge necessary to advance and 
succeed in college-level curriculum, LATTC provides paths from pre-collegiate to college-level courses. 

Through the new state funded Student Success and Support Program (SSSP), new college applicants to 
LATTC undergo assessment testing to determine appropriate course placement in English and 
mathematics. Students then meet with a counselor to select first semester courses based on the test 
results and to develop an abbreviated education plan (II.A.4-2). Classes are selected on an individual 
basis utilizing multiple measures as a means for proper placement and selection.  

Analysis and Evaluation 

Evidence demonstrates the College meets this Standard. Credit and non-credit pre-collegiate Basic 
Skills, English and mathematics courses provide students a transition into college-level instruction. 
Faculty continue to develop curriculum that is responsive to the needs of basic skills students. For 
example, English faculty developed an accelerated English course that condenses English 21 and 
English 28 courses into a single three-unit course, English 100, paired with a non-credit course, Basic 
Skills 2 (II.A.4-3). A combination of in-class instruction and non-credit course support prepares students 
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for college-level English in one rather than two semesters. 

II.A.4. Evidence

II.A.4-1 Sequence of Basic Skills Courses
II.A.4-2 Abbreviated Educational Plan
II.A.4-3 Course Outline of Record ENG100 

II.A.5. The institution’s degrees and programs follow practices common to American higher 
education, including appropriate length, breadth, depth, rigor, course sequencing, time to 
completion, and synthesis of learning. The institution ensures that minimum degree requirements 
are 60 semester credits or equivalent at the associate level, and 120 credits or equivalent at the 
baccalaureate level. (ER 12) 

Evidence of Meeting the Standard 

The breadth, depth, quality, and rigor of the College’s programs are determined through our curriculum 
process as directed by Los Angeles Community College District (LACCD) Administrative Regulations 
E-64 and E-65, and state requirements (II.A.5-1, II.A.5-2, II.A.5-3).  
The College requires a minimum of 18 units in a major or area of emphasis with a minimum total of 60 
semester units in order to earn an associate degree. These requirements comply with Title 5, Section 
55063 of the California Code of Regulations and LACCD Board Rule 6201.10. State Chancellor’s 
Office-recognized certificates require a minimum of 18 units in the selected major or area of emphasis. 

LACCD Board Rule 6201 specifies the following requirements for the award of associate degrees: 
minimum number of units is no less than 60, a minimum grade point average of 2.0, English and math 
competency requirements, and general education requirements are met (II.A.5-4). Degrees consist of a 
core of required courses in a single field of study allowing for in-depth immersion in the subject. 
Students must also complete a minimum of 18 units of general education providing a breadth of 
knowledge outside of the selected program of study.  

The general education requirements for approved associate degrees are presented in the College Catalog 
and address the following areas of knowledge: 

 Area A: Natural Science
 Area B: Social and Behavioral Sciences
 Area C: Humanities
 Area D: Language and Rationality:  English Composition and Communication/Analytical

Thinking
 Area E: Health and Physical Education

Eligible courses provide an introduction to these fields and are specified in the College Catalog. The 
number of general education units to be taken range from 18 to 30, depending on whether Plan A or Plan 
B is followed (II.A.5-5, II.A.5-6). 

Analysis and Evaluation 

Evidence demonstrates the College meets this Standard and Eligibility Requirement 12. The College 
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committee structure. Course-level SLOAC reports and program pathway assessment reports 
document the many improvements that have been made as a result of outcomes assessment. 

While LAVC has made tremendous progress in its outcomes assessment processes since its last 
comprehensive review, the College has faced some challenges. After receiving a 
recommendation on SLOs in 2013, campus constituents reinvigorated course and program 
assessment. Turnover in SLO Coordinators had been an ongoing challenge. In fall 2014, the SLO 
Coordinator position was advertised and there were no applicants. In late spring 2015, the 
position was advertised again (II.A.38 SLO Position Announcement). This time, three full-time 
faculty members accepted positions as SLO Coordinators, each at .2 FTE reassigned time, and 
began in July 2015.  

Prolonged discussion and anticipation about adopting an SLO tracking software system, coupled 
with the absence of an SLO Coordinator, resulted in a reduction in the number of SLOAC report 
submissions in 2014-15. Nevertheless, departments continued to conduct assessments during this 
time and departments with overdue reports submitted them in fall 2015. An important role for the 
new SLO Coordinators will be tracking SLOAC reports to ensure timely submission. 

In order to streamline the assessment process by making data collection and aggregation easier, 
the College purchased eLumen, an electronic system for SLO submission, review, and tracking 
that will allow simple and systematic access to assessment results for planning and decision-
making. The SLO Coordinators worked with administrators and eLumen staff in fall 2015 to 
provide training as the College transitions to this new process (II.A.39 eLumen SLO Assessment 
Process).  

Multiple improvements to SLO processes are being spearheaded by OAC and the SLO 
Coordinators. They are currently planning the implementation of the second cycle of program 
pathways outcomes assessment and are reviewing and improving existing assessment processes. 
Disciplines are scheduled to review and update each of the course-to-program pathway 
alignment grids so that the alignments are more detailed. A GE/Transfer work group will be 
convened to focus on this program pathway. They will update the 2013 Institutional Assessment 
Plan to incorporate changes to processes and work with the OAC to create a status report on the 
improvements instituted as a result of the 2013 program pathways assessments. 

On the 2014 LACCD Student Survey. 92% of student respondents said they were aware of the 
SLOs for their courses (#32d). Department Chairs collect syllabi from all faculty members each 
term. During performance evaluation, syllabi are examined to ensure that SLOs are listed. To 
streamline this process and move towards making syllabi more accessible to students, the 
College is currently piloting an online repository of syllabi. 

II.A.4. If the institution offers pre-collegiate level curriculum, it distinguishes that curriculum
from college level curriculum and directly supports students in learning the knowledge and skills 
necessary to advance to and succeed in college level curriculum. 

Evidence of Meeting the Standard 
LAVC offers pre-collegiate level courses under the designation of Basic Skills courses. These 
courses are offered in the areas of Communications, Developmental Communications, English 
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and English as A Second Language (ESL), Learning Skills and Math. The courses that are 
counted as Basic Skills courses are listed in the LAVC Catalog (II.A.40 Basic Skills Courses). In 
addition, some Basic Skills courses are offered in the Continuing Education Program. These 
courses are noncredit courses offered in ESL and Basic Skills (II.A.41 Noncredit Basic Skills 
Courses). The sequences of Basic Skills courses in English and Math are diagrammed in the 
catalog (II.A.42 English-ESL Basic Skills Sequence) (II.A.43 Math Basic Skills Sequence). 

Several labs support the acquisition of basic skills. The General Tutoring Center provides 
tutoring on a variety of subjects including basic skills. The Math Lab offers free tutoring to 
students enrolled in basic skills math courses. It has 15 laptops with math tutoring software. The 
Writing Center assists students with English writing skills and has 38 computers for students to 
work on their writing skills. The Reading Center assists students in Developmental 
Communications classes. The Speech Lab helps students enrolled in communications classes a 
chance to practice English and work on accent reduction. 

The Foundational Skills Committee coordinates campus efforts aimed at improving LAVC 
students’ pre-collegiate skills (II.A.44 Foundational Skills Minutes 03-13-14).  The General 
Tutoring Center applies funds from the California Community College Basic Skills Initiative 
(CCC BSI) to tutor students in the area of basic skills. The Tutoring Center supports the 
improvement of Basic Skills by bringing in outside experts to conduct workshops with faculty 
and staff on improving the course sequences (II.A.45 Four Cornerstones of Gateway Course 
Completion PowerPoint). The BSI provides additional oversight requiring action plans linked to 
measurable outcomes. 

Goal C.3 of the College’s Student Equity Plan is “increase completion of basic skills courses in 
English.” The associated activity for this goal is to “form [an] inquiry group to evaluate Basic 
Skills English Curriculum…and map accelerated pathways and bridge program to increase 
pathway completion” (I.B.41 2015-2020 Student Equity Plan). 

Analysis and Evaluation 
LAVC offers a robust pre-collegiate curriculum in Communications, Developmental 
Communications, English and English as A Second Language (ESL), Learning Skills, and Math. 
This curriculum is clearly designated in the college catalog. Students are supported in acquiring 
basic skills by the General Tutoring Center, the Writing Center, and the Math Lab. Improvement 
efforts are underway, particularly in the Student Equity Plan and the SSSP, to increase student 
completion and success. 

II.A.5. The institution’s degrees and programs follow practices common to American higher
education, including appropriate length, breadth, depth, rigor, course sequencing, time to 
completion, and synthesis of learning. The institution ensures that minimum degree requirements 
are 60 semester credits or equivalent at the associate level, and 120 credits or equivalent at the 
baccalaureate level. 

Evidence of Meeting the Standard 
The breadth, depth, rigor, and course sequencing of our degrees and programs are determined 
through our curriculum processes as outlined in Administrative Regulations E-64 and E-65 and 
follow common higher education practices (II.A.13 E-64 New Program Procedures) (II.A.14 E-
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learning, West has asked for technical 

assistance from the CCCCO’s Institutional 

Effectiveness Partnership Initiative to use 

student ePortfolios to demonstrate student 

achievement of program and institutional 

SLOs. Dental hygiene students currently 

create ePortfolios; the pilot project will 

expand this effort to assess program SLOs 

in Aviation, Computer Science, and 

Motion Picture and Television Production 

Crafts. The College anticipates a 

Partnership Resource Team (PRT) visit in 

spring 2016.  

West plans to apply this model to the 

associate of arts degrees in liberal arts by 

developing Professional Learning 

Communities to conduct interdisciplinary 

SLO assessment. The Professional 

Learning Communities will not only align 

SLO assessment with a learning college 

culture, but also contribute to overall 

enhanced institutional effectiveness. 



Standard II.A.4 

If the institution offers pre-collegiate 

level curriculum, it distinguishes 

that curriculum from college level 

curriculum and directly supports 

students in learning the knowledge 

and skills necessary to advance to 

and succeed in college level 

curriculum. 

Evidence of  

Meeting the Standard: 

West Distinguishes Pre-Collegiate 

Curriculum from College-Level 

Curriculum 

The English and Math pre-collegiate to 

college level sequence published in the 

schedule of classes and the College 

catalog clearly maps the course pathway to 

advance to and succeed to college level 

curriculum.49  

49 Spring/Summer 2016 Schedule of Classes, 
pages 70 and 89  
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West Directly Supports Students in 

Learning the Knowledge and Skills 

Necessary to Advance to and Succeed in 

College Level Curriculum 

In 2011, the College created a Foundation 

Skills Comprehensive Plan, which 

established goals and planned actions for 

ensuring that students in pre-collegiate, 

foundation or basic skills courses advance 

to and succeed in college-level 

curriculum.50 In September 2011, the 

College joined the Achieving the Dream 

(AtD) network. The AtD Implementation 

Proposal, in which the college set goals to 

increase success rates in pre-collegiate 

English and math sequences, replaced the 

Foundation Skills Comprehensive Plan in 

2012.51 

One of the interventions in the Achieving 

the Dream Implementation Proposal is 

enhanced tutoring, which includes 

Supplemental Instruction, currently 

serving pre-collegiate students.52 

The College has adopted strategies to 

support students in learning the knowledge 

and skills necessary to advance to and 

succeed in college-level curriculum. 

Objective 1.1.6 of the College’s 

Educational Master Plan calls for the 

College to “develop and institute an 

accelerated pathway through the pre-

collegiate English sequence.”53 To achieve 

this goal, the Language Arts Division met 

50 Foundation Skills Comprehensive Plan  
51 Achieving the Dream Implementation 
Proposal  
52 ATD Implementation Proposal ; ATDetails, 
volume 4, issue 6   
53 Educational Master Plan 2014-2020, 
Objective 1.1.6  

several times over the course of the 2013-

14 academic year to discuss improving the 

curriculum in pre-collegiate English. As a 

result of these discussions, seven English 

faculty members participated in California 

Acceleration Project training and have 

implemented an accelerated English pilot 

at the College so students can progress 

directly from English 21 (two levels below 

College English) to English 101 (College 

English) in one semester. Faculty used 

what they had learned in using this model 

to design a new course (English 100, 

Accelerated Prep—English Writing) to 

prepare students for college composition 

in one semester. Institutionalizing the 

accelerated English model, Language Arts 

will offer this class beginning spring 2016. 

Students may choose to take either 

English 21 and English 28 or English 100 

as a prerequisite for English 101.54  

In Math, faculty have developed Math 

123A, B, and C as an alternative to Math 

117, 118, 127, and 128 (or Math 115 and 

125) in order to better serve pre-collegiate 

students. 

Each year, the College reports on its 

progress toward meeting its goals of 

increased course completion in basic skills 

courses and increased numbers of students 

completing degrees and certificates in an 

Achieving the Dream Annual Reflection.55 

54 English 100 Course Outline of Record  
55 2013 ATD Reflection ; 2014 ATD Reflection ; 
2015 ATD Reflection  
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Analysis and Evaluation: 

The College meets this Standard. West 

Los Angeles College directly supports 

students in pre-collegiate level curriculum 

through redesigned pathways, accelerated 

curriculum, and instructional support 

services designed specifically for students 

in pre-collegiate courses in Math and 

English. The goal of each of these 

interventions is increased success in the 

pre-collegiate courses so students attain 

the knowledge and skills necessary to 

advance to and succeed in college-level 

curriculum. 

Standard II.A.5 

The institution’s degrees and 

programs follow practices common 

to American higher education 

including appropriate length, 

breadth, depth, rigor, course 

sequencing, time to completion, and 

synthesis of learning. The institution 

ensures that minimum degree 

requirements are 60 semester 

credits or equivalent at the associate 

level, and 120 credits or equivalent 

at the baccalaureate level. 

Evidence of  

Meeting the Standard: 

Practices Common to American Higher 

Education 

West’s degrees and programs follow 

practices common to American higher 

education in accordance with the District’s 

administrative regulations.56 All degrees 

(Associate of Arts/Science, Associate 

Degrees for Transfer, and Career and 

Technical degrees) at West Los Angeles 

College require a minimum of 60 semester 

credits.57 The Curriculum Committee, 

Academic Senate, LACCD Board of 

Trustees and the California Community 

Colleges Chancellor’s Office approve 

degrees to ensure compliance with 

American higher education standards. In 

accordance with Board Rule Chapter VI, 

Article II, all degrees consist of at least 60 

units, with at least 18 in a major or area of 

emphasis.58 Students must also 

“demonstrate competence in reading, in 

written expression, and in mathematics.”59 

Students must complete a minimum of 18 

units of general education providing a 

56 E-64, Procedures for Development and 
Approval of New Educational Programs and 
Options  
57 Catalog, page 54 ; List of Degrees and 
Certificates Offered at WLAC ; Major 
Requirements at WLAC  
58 Board Rule Chapter VI, Article II, Associate 
Degree, 6201.10  
59 Board Rule Chapter VI, Article II, Associate 
Degree, 6201.12  
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